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ABSTRACT

This paper examines regional disparities in education inh@digth special reference to KBK and non-KBK
districts by using secondary data collected from variouscesuiThe study analyses the results using (i) coefiicdf
variation (i) Sopher’s disparity index, (iii) co-effemt of equality, (iv) gender parity index, etc. The firgh clearly show
that: (i) there exists regional disparities in educatietween KBK and non-KBK regions in literacy and enrolment
irrespective of gender and social groups. The paper concluddgbehaiare demand side constraints of education in KBK
districts. Hence, the findings in the paper suggesthaider to enhance enrolment in the KBK region parentailvatain
is very significant. Further, government has to take specialsunes like opening of more schools in remote areas,
appointment of more female and ST teachers, provisiopedfia incentive scheme for girls etc.
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INTRODUCTION

The process of development of any economy is charsetebly regional inequalities. This inequality differs in
degree from developed to developing countries i.e. the iliggisless in developed countries and more in devefppin
countries. Unless there is inequality, growth will bmecstagnant. So the existence of inequality necessitageseating
the growth process and helps to become more balanceddredifferent regions. Hence, inequality may be considered
pre-condition to the process of growth. Although inequality andadtgpare present in different spheres, the paper focuses
specifically on education because of its importance mamndevelopment and as a determinant of the qualityeofTifie
importance of education in economic growth (Schultz 1961)hamdan development (Sen 1985, 1993) has been widely
recognized.

It is realised that the society with higher percentagéditefates has higher levels of development. Primary
education takes a lead in economic development, as the retprimary education is the highest followed by secondary
and higher education. In India the social rate of retorprimary education is 29.3 per cent compared to 10.8 peiirce
university education (Tilak, 1994). Education particylaglementary education has the highest impact on genegatibn
distribution of income. This suggests that there is a grested for expansion of elementary education particularby in
less developed region and among backward population. Therefiestifevidence of educational disparity not only

between different social groups but also between diffesgibns of our country.

In India, the education of girls has historically lagged beltiad of boys (Agrawal and Aggarwal 1994, Sengupta
and Guha 2002; Bandopadhyay and Subrahmaniam 2008; Das andrjeeikb@08). But none of these works have
examined variations in gender discrimination over reghkdmsain and Sarkar (2010) found that, on an average, gender
disparity is lower across educational levels in southeatest Econometric analysis revealed that, after comtgofibr

socio-economic characteristics, gender disparity dse® However, region-specific effects were not incatpdrin the
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econometric model.

Hasan and Mehta’s study (2006) of college education &xcws disparities across social castes, but ignores
gender disparity in education. Thorat (2006) notes gendfareliices in access to higher education but does not look at
lower levels of education and regional variations. Filsg2000) found that in India there is a 16.6 percentamet

difference between the school enroliment of girls and boys G&ged4 years.

Further, he found that in India there is a 2.5 percentage giffatence in the enroliment of male and female
children from the richest household whereas the differeisc34 percentage points for children from the poorest
households. Overall, studies have tended to neglect the dtuelgional dimensions of education. In Odisha, Debi (1996)
examined the inter and intra district disparities in ditgr by taking three time periods 1971, 1981 and 1991 and fbanhd t
the inter district variation in literacy rate is fourtdite higher among females, SCs and STs than their countéiylais,
non-SCs and non STs). There exists wide gender disparifteracy rates in backward regions and among backward
population. But she has taken literacy rate as thgiodicator of education.

The paper makes an attempt to address the issuesgdlatseveral dimensions of quantitative and qualitative
aspects of elementary education in Odisha with a spezfiatence to the KBKand non-KBK regions. In view of the
extreme backwardness of the KBK districts Government raderthe districts a special group i.e KBK in order tdkena
special efforts for mainstreaming them in developmemtatess. KBK districts constitute eight districts witbrenthan
one third of their population being scheduled tribes. The incelef illiteracy among scheduled tribes in these distiic
about 70 per cent and this is more pronounced among the feamaldan rural areas. The female literacy is found tasbe a

low as 7.5 per cent in 2001 census among the scheduled tritves @f the KBK districts (Malkanagiri).

All these together show a gloomy picture of educatideaklopment in KBK districts of the state. Since the rol
of education for the development of backward populationkmwkward region is assumed to be very critical, unequal
distribution of educational output may not be able to achibgedesired goal. In this background, an attempt has been
made to estimate the inequality and disparity in educatiomeleet the two regions with respect to gender, social group

We have taken literacy rate, enrolment as indicatoeslotation.

The paper is divided into five sections. The first sectioiroduces. The second section deals with a brief
methodology for analysing the data. The third section hasatieduthe status of primary education in KBK, non KBK and
in the state. The fourth section examines the regionaati@r in education in the state. The last section deitls

concluding observations with some policy suggestions.
METHODOLOGY

The analysis is based on secondary data collected framoEdc Survey of Odisha, Statistical Abstract, Odisha
Development Report, Odisha Human Development Report (200#ish® Primary Education Programme Authority
(OPEPA), Government of Odisha, ebs.order to have a better understanding of the status apdriies in education of
KBK districts we grouped the 30 districts of the state iwto groups namely, KBK (8 districts) and non-KBK (22

districts).
The analysis of the study concentrates to the litedlea@t and the elementary education only.
Tools/Techniques Used in the Analysis

i. Disparity Index in Literacy between ST and Non-ST



Regional Disparities in Education: A Comparative Stidy 57
between KBK and Non-KKB Districts of Odisha, India

The disparity index in literacy between ST and non-STdigg the following formula:

5T Literacy Rate

Disparity Index between 5T and non — 5T literacy = —1
- - NST Literacy Rate

Gender Disparity Index in Literacy

Gender disparity inde literacyis calculated by using Sophers’ Disparity Index
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X1 = Female Literacy Rate

X, = Male Literacy Rate
The higher the value of the index, higher is the extenepélgr disparity.
Co-efficient of Equality in Education

The coefficient of equality is estimated by using thiéofving formula:

Q = Coefficient of equality for Scheduled Tribes

E = Enrolment of ST Children at a particular level of ediocat

E, =Enrolment of non-ST children at the same level of education
P, = ST Child Population

P,= non-ST Child population.

Co-efficient of Equality of 100 implies that Scheduled Tribes at par with other castes in availing the same

educational facility like others.

If it is less than 100, it indicates that the tribal dheh are lagging behind their non ST counterparts. This would

provide us idea about the educational status of STs vist@RiSTs.
Gender Parity Index in Enrolment (GPI)

It is calculated as

ENR.
ENR

GPI =

Where, ENR = Enrolment of Girls

ENRs = Enrolment of Boys
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Net Enrolment Ratio (NER)
It is calculated as:

Enrolment in Gradel ta V in 6 to 11 years Age Group “

NER = 100

Populationin Age 6 to 11 Years Age Group
Transition Rate

It is calculated as:

Total Number of Enrolled in Class VI in Current Year

- - X 100
Total Enrolled Class V in previous Year

Repetition Rate
It is calculated as:

Repetition Value

R tition Rate — * 100
epetition Rate = otal Students Enrolled

Education Index

It is measured by as follows:

2 1
Education Index = _(Overall Literacy Index + 2 (Combined GER Index)
Where,
~ LItETOGCcy Hate —
Literocy index = -
100 —0
\.FE..I._ ﬂ
Combined GER Index =
100—0

STATUS OF EDUCATION IN KBK AND NON-KBK DISTRICTS IN ODISHA

In view of the contribution of education in general and pryreducation in particular to the overall development

of the recipients of education we have made an attengp@aimine the educational status in KBK and non-KBK distiicts

Odisha.

Literacy Rate

Literacy is considered one of the crucial indictors of edocaf here is a significant difference between a literat

and an illiterate person in respect of overall attitudéhefconcerned individuals. The overall literacy rate disBa has
increased by about 10 per cent i.e. from 63.03 per c&@d to 73.45 per cent in 2011.

Across KBK and non-KBK districts, as per 2011 census,averall literacy rate is more in non-KBK Districts

(77.56 per cent) and less in KBK Districts (57.10 per cent).

It also observed that the male and female literacy ratetess in the KBK districts compared to both state and

non KBK districts in both the years under reference (Taple 1
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Table 1: Literacy Rate in Odisha, 2001 and 2011

N 2001 2011 (P

9 Mal | Femal Total Mal | Femal Total
KBK 57.5| 29.10 | 43.33 68.8| 4561 | 57.10
Non- 79.5 86.2
KBK 6 | 55.74| 67.83 7 | 69.18| 77.56
Odisha | 75:%2 | 5051 | 63.08 824 | 64.36 | 73.45

SourceCensus of India, 2001 and 2011.

ENROLMENT BASED INDICATORS

Growth of Enrolment

59

There has been a significant increase in the enrolmenhilofren in elementary education in the state. The

enrolment at the primary and upper primary schools increstsadannual compound growth rate of 1.45 per cent and 2.74

per cent respectively during 1993-94 and 2010-11. It isrebddorm Table 2 that KBK districts have made a sigatiii

progress with respect to enrolment. During the year 1998-24010-11, the compound growth rate of enrolment is 2.21

per cent in primary education and 3.15 per cent percentperypimary education. The corresponding growth ratese ca

of non-KBK districts is 1.30 per cent in primary and 2.67qeett in upper primary education. Thus, the compound growth

rate of enrolment in case of KBK districts is more tHannon-KBK districts and the state average. The situadisiriilar

in case of both boys and girls considered separately. tGBnate of girls’ enrolment in KBK districts was highttan that

of boys as in the state during this period.

Net Enrolment Ratio (NER)

Efficacy of GER as a measure of the enrolment of chiliseonsidered inexact as it includes both over aged and

under aged children in a class. Net Enrolment Ratio (NERizhwtakes into account only children in school going age

group, is viewed as appropriate measure. NER of childremeiage group of 11-14 years is very low in KBK districts. In
both the years NER for children in 6-11 years age groufBHN districts was 92.80, but 96.90 in non-KBK distridbs
2010-11. A similar pattern is observed in the case of @nldn 11-14 years age group. NER of children in thisgrgap

is very low in KBK districts (84.20). Estimate of NERrfohildren of all age groups between gender is lower in KBK

districts compared to that of non-KBK districts (TaB)e

Table 2: Enrolment Based Indicators of Education, 2010-11

Enrolment Primary Upper Primary
SI. No. Indicators of Regions (6-11 age group) (11-14 age group)
Education Boys | Girls | Total | Boys | Girls | Total
Compound Growth | KBK 094| 368 212 174 541 3.15
1 of Enrolment
from1993-94 to Non-KBK 0.6 2.16 1.3 1.5% 4,18 2.7
2010-11 Odisha 0.67 2.44 1.4p 158 4.383 274
Net Enrolmen KBK 93.1 92.4| 92.¢| 85.4| 82.t| 84.20
2 Ratio ( per cent) Non-KBK 96.5| 97.1| 96.€| 954 | 95.1] 95.20
Odisha 95.5 95.3 95.4 92/8 92.3 92,50
Out of School KBK 6.9 7.6 7.2 14.6 17.2 15.80
3 Children ( per cent) | Non-KBK 3.5 2.9 3.2 4.6 4.9 4.80
Odisha 4.5 4.1 4.6 7.2 77 7.50
Gender Parity Inde | KBK 0.9t 0.8t
4 ( per cent) Non-KBK 0.8¢ 0.€0
Odisha 0.94 0.93
Sourcewww.opepa.in, and Directorate of Elementary Educatimisha, Bhubaneswar
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Out-of-School Children

Less than 100 per cent enrolment of children in schooliémphat many children remained outside the school
network. These out-of-school children include school dropoutsedisas never enrolled children. It is found that the
percentage of out-of-school children is higher in the age group-&# Mears than in the age group of 6-11 years. The
proportion of out-of-school children in case of girls is sligtigher than that of boys. The situation in KBK districs i
worse compared to non-KBK and the state. In KBK dirithe proportions of out-of-school boys and girls in the age
group of 11-14 years were more than two times that iageegroup of 6-11 years. Further the proportion of out ajaich
children in KBK districts in the age group 6-11 years ware than double on non KBK region and the corresponding

figures for 11-14 age group is more than three tifable 2).
Gender Parity Index in Enrolment (GPI)

We have estimated the gender parity index in enrolmenghainows the ratio of girl's enrolment to boy’s
enrolment. Region wise estimates of gender parity indeégdtedthat the index is higher in case of primary etiocand
lower in case of upper primary education in Odisha and fardifit regions. It is observed from Table 2 that GPI in KBK
districts is higher than that of the non KBK districts anddfa¢e as a whole at primary level and lower at upgerguy
level. The above facts indicate poor educational attainofagitl children at upper primary level in KBK district his is
mainly because of high dropout rate of girls at upper gmynfevel, distance from UP schools from the residenicgeh
level of repeaters among girls, etc.

OUTCOME INDICATORS
Repetition Rate

Repetition of grades by students is a problem in OdisleyMtudents repeat grades in primary schools due to
prolonged absence from schools. In some cases, parents réajusir children’s continuance in the same class to
improve achievement levels, although the state government paigcp of no detention in primary classes. It is evident
from the Table 3 that repetition rate in the state wa0lper cent in 2010-11, which implied that about one-fifth of
students stayed more than one year in a class. The propoftsorch repeaters in KBK districts was as high as p@rl

cent compared to 13.5 per cent non-KBK districts. It speak®or educational attainment of children in KBK disgict

Table 3: Repetition Rate at Elementary level, 2010-11

Region Boys | Girls | Total

KBK 27.17| 27.08] 27.17
Non-KBK | 14.56| 12.35 13.51

Odisha 19.44 18.66 19.07
Source: www.opepa.in

Transition Rate

One of the important indicators that are essential to eehimiversal elementary education (UEE) is high
transition from primary level to upper primary level oflueation. Transition rate is an indicative of educational
advancement. The transition rate in Odisha was 86.40 peincédme year 2010-11. It is observed that transition mte i
lower in KBK region (73.29 per cent) compared to non KBKion (91.24 per cent).

Teacher Related Indicators
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Female Teachers

It is well documented by the researchers that presehdemale teachers in a school generally encourages
enrolment of girls. In view of this, a particular no(@peration Black Board) has been fixed, which envisdggtsat least
50 per cent of teachers in a school should be female. In PZD1Pfercentages of female teachers in primary and upper
primary schools of the state were 57.29 per cent and 38.Xperespectively. The corresponding figures in primary and
upper primary schools are 63.45 and 51.35 in case of non-KBkctlistdowever, in case of KBK districts the figures are

less than 50 per cent in both primary (34.68 per centyppdr primary schools (26.32 per cent).
Pupil Teacher Ratio (PTR)

One of the important factors that influence classroonsgetion is the number of students per teacher. In 2010-
11, overall pupil-teacher ratio in primary and upper primsohools of the state was 33 and 35 respectively. In KBK
districts, PTR in primary and upper primary schoolsen@® and 38 respectively in 2010-11 indicating that the regam
yet to comply the national norm of 35 students per teaah#te primary level. There are more students per teathe
primary and upper primary level in KBK districts comgauto non-KBK and the state average. This may be do®te

number of single teacher schools in KBK districts.
School Related Indicators
Habitations served by Schools

As per the national norms agreed to by the state govetnm@rimary school is required to be provided in each
habitation having a minimum population of 300 and within the walkistadce of one kilometer. The norm is 200 people
in the case of habitations located in hilly areas and inda@liy minority population. According to the Seventh Alllia
Educational Survey (2002), 82.93 per cent habitations wemeed by primary school within one kilometer of walkin
distance in Odisha. So there are still 17.07 per centatiginis not having a school within a distance of one kilom&tee

corresponding figures for KBK and non-KBK region are 7/f88cent and 88.43 per cent respectively.

As far as upper primary schools are concerned, the Gmestt of Odisha has set a norm of opening one upper
primary school within a distance of 3 km in every habitation iaa population of 500. As per the Seventh All India
Educational Survey (2002), the percentage of habitatianedéy UP schools within 3 km was 73.55 per cent in Odisha.
The corresponding percentages were 51.60 per cent and 81.@9npém KBK and non-KBK districts respectively. In a
nutshell, the proportions of habitations not served by primady @per primary schools in KBK districts are higher

compare to non-KBK region of the state.
Ratio of Primary to Upper Primary School

The Programme of Action (1992) foueation envisaged an upper primary school/section for eveoy tw
primary schools/sections. In 2010-11, on an average, thaseaw upper primary school/section for about 1.8 primary
schools at the state level compared to 2.23 and h.68BK and non-KBK districts. It speaks of neglect ofreémtary
education in KBK districts, where it is needed the most.

REGIONAL DISPARITY IN EDUCATION IN ODISHA

In this paper an attempt has beerenméstimate the regional disparity in education between gvorr¢KBK
and Non-KBK), between two social groups (ST and Non-&Tjyveen gender in Odisha. We have taken literacy rate and

enrolment indicators as indicator of education.
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Disparity in Literacy Rate between KBK and Non-KBK Region

There exist regional disparities in literacy rate betwBK and non-KBK regions of the state. Precise measures
of variation in the literacy rates of KBK and non-KBKstticts have been computed and presented in Table 4 fordhe ye
2001 and 2011. The male, female and overall mean literacysriteer in KBK region compared to non-KBK region in
both the years under reference. Standard Deviation (SD) aafficient of Variation (CV) of literacy rates in KBK
districts are higher than those of the non-KBK dissi implying thereby wider differences in literacyesatof KBK
districts compared to that of non-KBK districts.

Table 4: Variation in Literacy Rate, 2001 and 2011

Non KBK KBK
Year | Gender
Mean | SD CV | Mean | SD CcV
All 66.61 | 9.91| 14.89 42.8% 11.35 26.49

2001 | Male 79.56| 8.88| 15.4] 57.55| 17.93 22.72
Femal¢ | 55.7¢ | 13.01| 44.6¢| 29.1 | 18.9¢ | 4106
All 78.6€ | 8.4¢ | 14.€ | 58.1 | 10.1¢ | 20.5¢
2011 | Male 87.07| 6.67| 9.76 68.3 10.05 16.67
Female | 69.81 10.1Fy 21.81 46.61 10/03 25.76
Source: Census of India, 2001 and 2011

Disparity in literacy between ST and Non-ST

There exist disparities in literacy rate between ST andS¥in KBK and non-KBK regions. The male, female
and overall literacy rates of STs are higher in non-KB&ntKBK region. A similar pattern is also observed in @isen-
STs. It is observed from Table 5 that Standard Devigq&®) and Coefficient of Variation (CV) of literacsites of STs
and non-STs in KBK districts are higher than those of e KBK districts, implying thereby wider regional vations

between two regions.

Table 5: Variation in Literacy Rate by Social Groups, 2001

Social Non KBK KBK
Gender
Group Mean |SD | CV | Mean |SD |CV
All 43.33| 895| 3454 259 1536 44.96
Male 57.85| 9.91 2538 39.06 18.27 3533
ST Female | 28.78 8.22 62.84 13.08 12/82 7475
All 73| 27.29| 37.39 53.8¢6 46.39 86.13
Male 84.06] 5224 621 6849 6.81 9.95
Non-ST | Female | 61.53 6.39 10.39 3899 995 2551

Gender Disparity in Literacy

The literacy rate of females is always found to be lothan their male counter parts. As stated earlier, the
literacy rate of females is extremely low particularythe KBK districts of the state, which ultimately desato a higher
gender disparity in literacy rate. We have estimatedgender disparity rate by using Sopher’s Disparity indaRIeT- 6
presents the estimates of Gender Disparity Index (@Dliydéracy in KBK districts and non-KBK districts. Thisparity
index in KBK districts was estimated to be 0.38, whichiggher than that in non-KBK districts with an index value @30.
in 2001. The corresponding figures for KBK and non KBK distrieése 0.25 and 0.16 respectively in 2011. This shows
that the though there is significant increase female &iterate over the decade, there exist regional dispaittidse two

regions.
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Table 6: Gender Disparity Index in Literacy Rate In KBK and Non-KBK Districts, 2001 & 2011
Region | 2011 (P)| 2001
KBK 0.2t 0.3¢€
Non-KBK 0.16 0.23
Source: Census of India, 2001 and 2011

Gender Disparity in Literacy by Social Groups

It is further observed that not only there are gendsgualities in literacy between the regions but alsoiwi#T
and non ST population. Literacy rate of ST females is ehe low and more so in backward and tribal dominated KBK
districts. Non-ST women are more literate than ST woméeréfore, the difference between male and femaleder
rates is less in the case of non-ST than ST. Genderitlspéhin social groups in literacy is estimated by gs8opher’s
Disparity Index. Table 7 presents estimates of Gendeabigpgndex (GDI) in literacy rate between ST and non-Sthe

two regions.

Table 7: Gender Disparity Index in Literacy Rate betweerST and non-ST, 2001
Region ST Non-ST
KBK 0.540 0.332
Non-KBK | 0.384 0.213

It is observed that there exist gender disparities imalife across social groups. The disparity index for 8" a
non-ST in KBK districts are higher than that in non-KBiktdcts. In KBK districts, the disparity index for STorks out
at 0.540, which is higher than the estimate of 0.332 for Aorit®merges that the range of variation is wide among ST

population than their non-ST counterparts.

From the above analysis it is clear that the extrerwlylevel of literacy rate among the STs in general an
females in particular may be one of the most importantoreaor their overall backwardness as they are not able t

participate in the process of development.
Disparity in Literacy between ST and non-ST

There exist disparities in literacy between ST and nbnTe male, female and overall disparity indices in KBK
districts are higher than that in non-KBK districts (Tablel8ndicates that there is wider gap in literaciesaof STs and
non-STs in KBK districts across gender. It is also nlexbthat the disparity index is higher in case of femaléss is

because of greater differences in literacy rates ci8Tnon-ST females.

Table 8: Disparity in Literacy between Sts and Non-Sts Acss KBK Districts, 2001

Sl. KBK Disparity Index (ST & Non-ST)
No. | Districts | Male | Female Total
KBK 0.753| 1.981 1.08
Non KBK 0.453| 1.138 0.685
Orissa 0.587 1.484 0.875

SourceCensus of India, 2001
Gender differences in Enrolment

Enrolment of boys is always found to be higher than thairtsf gsender Parity Index (GPI) is obtained from the
ratio of girls’ enrolment to boys’ enrolment. The GBlhigher in non-KBK region than the KBK region across social
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groups both in primary and upper primary level. It is furthieserved that GPI of STs are higher than non-ST atapyim

level in both the regions. It may be due to more over agegir$s studying at the primary level.

Table 9: Gender Parity Index in KBK and non-KBK Regionsof Odisha, 2010-11

Primary Upper Primary
ST | Non-ST | ST | Non-ST
KBK 0.95 0.90 0.74 0.85

Non-KBK | 0.92 0.89 0.84 0.93
Source: Directorate of Elementary Education, Oystsabaneswar

Region

For none of the region the index was 100 or more. It irmghat girls’ enrolment in primary and upper primary
schools lagged behind that of boys. The tribals are more bédtargkheral population in respect of girls’ education. Lrowe
enrolment of girls than boys among the STs in upper primengols is attributed mainly to (i) extremely low igey rate
among tribal females, (ii) low percentage of femakekers, (iii) low percentage of tribal teachers, (ighhilropout rate
and (v) more number of single teacher/classroom schdtdsy studies have documented that girls’ education is
significantly influenced by mothers’ education. Low femaleréity among tribal females may be one of the significant

factors for low enrolment of ST girls.
Social Group Differences in Enrolment

The relative gains of children of a community cannot be asdefsom growth rate estimates. The base figures
play a significant role in determining growth rate. Fgoracise measure of relative gains of children of a comyuni
Coefficient of Equality in enrolment is measured and enask of. This measure shows the relative gains ofh8dren

compared to their non-ST counterparts.

If the value of co-efficient of equality is 100, it indies that STs are at par with non-STs in availing dthned
facilities. A co-efficient value less than 100 indicatkat tribal children are lagging behind their non-tribal cenpatrts in

getting the benefits.

Table 10: Coefficient of Equality in Enrolment BetweenST and Non-ST, 2010-11

: Primary Upper Primary
Region

Boys | Girls | Total | Boys | Girls | Total
KBK 105.57 | 104.89] 105.2% 70.26 60.26 65.75
Non-KBK |111.23 | 114.25 112.4% 76.37 69.%1 7267

Source: Directorate of Elementary Education, OrisbapBneswar

Table 10 shows that coefficient of equality in education m-KBK districts is higher than that in KBK districts
at primary and upper primary levels. The co-efficientgper primary level is less than 100 in both non-KBK KBK
region. At upper primary level more ST children dropout froengdtthool system in KBK districts.

Coefficients of equality in primary schools and upper prinsoiyools for KBK districts are 105.25 and 65.75
respectively. It indicates that in case of primary sthioSTs in KBK Districts are at par with non-STs, wherigacase of

upper primary schools, they lag behind non-STs.
CONCLUDING OBSERVATIONS AND SUGGESTIONS

There exist regional disparities in education between KBH @on-KBK regions. The disparity in literacy in

KBK district and non-KBK districts declined over the yeard, the variation is more in KBK districts. Though thésea
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phenomenal increase in female literacy rate over thaddgedhere exists gender disparity in literacy acses$al groups
between the regions. As regards to enrolment STs grarawith non-STs at primary level both in KBK and non-KBK
region but in case of upper primary level STs are notratvith non-STs in both the regions. This gives ther@ssion at

higher levels of education demand side factors standeoway of children’s education.

Therefore, it is suggested that in order to reduce drapoetand enhance enrolment among STs in general and
girls in particular, parental motivation is very signifitaln addition, government has to take special meadikes
opening of more schools in remote areas, appointment ¢ feanale and ST teachers, provision of special incentive

scheme for girls etc. in order to increase children’ pigdtion in schools.
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